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Ohio’s Language and Literacy Vision

With the leadership of Governor Mike DeWine, Ohio is implementing the ReadOhio initiative,
an exciting statewide effort to encourage improved literacy skills for all ages that includes the
implementation of curriculum aligned with the science of reading in Ohio’s schools. The
governor also released a video to explain what the science of reading is and why it is
important.

In addition, the Ohio Department of Education and Workforce developed the ReadOhio
toolkit to guide school leaders, teachers and families in this important work. The toolkit is
filled with resources including the Shifting to the Science of Reading: A Discussion Guide for
School and District Teams, professional learning tools and practices for schools as they
prepare for the start of the new academic year.

As described in Ohio's Plan to Raise Literacy Achievement, Ohio’s vision is for all learners to
acquire the knowledge and skills to become proficient readers. The Ohio Department of
Education and Workforce and its partners view language and literacy acquisition and
achievement as foundational knowledge that supports student success. To increase learner’s
language and literacy achievement, the Department is urging districts, schools, and early
childhood education programs to use evidence-based systems and high-quality instruction,
select high-quality instructional materials and employ culturally responsive practices.

Culturally Responsive Practice*

“Culturally Responsive Practice” means an approach that recognizes and encompasses
students’ and educators’ lived experiences, cultures and linguistic capital to inform, support
and ensure high-quality instruction. In a Culturally Responsive environment, educators have
high expectations of all students, demonstrate positive attitudes toward student
achievement, involve students in multiple phases of academic programming, and support the
unique abilities and learning needs of each student.

The Department encourages districts and schools to consider Culturally Responsive Practices
as Local Literacy Plans are developed.

Please see the Department’s Culturally Responsive Practice program page.
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https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Read-Ohio
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Read-Ohio
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Read-Ohio
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading/District-Team-Discussion-Guide.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading/District-Team-Discussion-Guide.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/2021-Literacy-Academy/Culturally-Responsive-Practices-and-Text-Sets-Viewing-Guide.pdf.aspx?lang=en-US

Section 1: Leadership Team Membership, Stakeholders,
Development Process and Plan for Monitoring
Implementation

SECTION 1, PART A: LEADERSHIP TEAM MEMBERSHIP AND STAKEHOLDERS

Name

Dan Coffman

Rose Marie
Daymut

Carmen Feldner

Jill Clay

Bob Baier

Jennifer Lorenz
Laurie Goggin

April Massey

Danielle Eubanks

Molly Kaplet
Robin Petrullo
Susan Larson
Michelle Johnston

Gianna Feldner

Breann Olinger

Angela Hayhurst

Nicole Earley

Kirsten Carpenter

Title/Role

Superintendent

Director of Federal
Programs & 6-12
Curriculum
Director of Student
Services

Preschool Director
K-5 Curriculum
Supervisor
Principal

Principal
Principal

Principal

District Assessment
Coordinator/Data
Specialist

Curriculum Consultant

Read Ohio Coach
Education Consultant

Assistant Principal
DLT/BLT

Preschool Teacher
Intervention Specialist
DLT

Preschool Teacher
Intervention Specialist
DLT

Intervention Specialist
Structured Literacy
Dyslexia Interventionist
Math Teacher
DLT/BLT

Math Teacher
DLT/BLT

Location

Cambridge City School District

Cambridge City School District

Cambridge City School District

Cambridge City School District

Cambridge High School

Cambridge Middle School
Cambridge Intermediate School

Cambridge Primary School

Cambridge City Schools

East Central Ohio ESC
Cambridge Primary School
State Support Team Region 12
Cambridge Middle School

Cambridge Preschool

Cambridge Preschool

Cambridge Intermediate School

Cambridge Intermediate School

Cambridge Intermediate School
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Name

Allie
Wojciechowski

Amy Miller

Kayela Roberson

Laura Golden

Jodi Neff

Kellie Spratt
Brenda Hoylman
Matt Carpenter

Kevin Gunn

Joellen Perkins
Ed Wright

Dave Caldwell

Billy Calvey

Jennifer Howell
David Evancho

Jessica Dean

Title/Role

1st Grade Teacher
CEA Rep

DLT/BLT

Title Teacher
DLT/BLT

MTSS Coordinator
1st Grade Teacher
DLT/BLT

Title Teacher, Structured
Literacy Dyslexia
Interventionist
DLT/BLT

6th Grade ELA
DLT/BLT

6th Grade Math
DLT/BLT

Science Teacher
DLT/BLT

Math Teacher
DLT/BLT
Intervention Specialist
MTSS Coordinator
DLT/BLT

English Teacher
DLT/BLT

District Treasurer
DLT/BLT

District Business
Manager

DLT/BLT

Director of Food
Services

DLT/BLT

District Registered
Nurse

School Board President
DLT

PTAG President

Location

Cambridge Primary School

Cambridge Primary School

Cambridge Primary School

Cambridge Primary School

Cambridge Middle School

Cambridge Middle School

Cambridge High School
Cambridge High School

Cambridge High School

Cambridge High School
Cambridge City Schools

Cambridge City Schools

Cambridge City Schools

Cambridge City Schools
Cambridge City Schools

Cambridge City Schools
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SECTION 1, PART B: DEVELOPING, MONITORING AND COMMUNICATING THE
LOCAL LITERACY PLAN

Plan Development

The district has developed a comprehensive literacy plan through a data-driven approach led
by the District Leadership Team (DLT) and the English Language Arts Committee. Utilizing a
variety of data sources, including the Reading Tiered Fidelity Inventory (RTFI), Diagnostic
Screeners, Ohio State Tests, Progress Monitoring Data, longitudinal data, and the
Kindergarten Readiness Assessment (KRA), the team conducted an in-depth analysis to
identify areas for improvement.

In alignment with Ohio’s Plan to Raise Literacy Achievement, the district has shifted its
instructional methodology to the Science of Reading through extensive professional
development for educators from preschool through fifth grade. This transition was supported
by East Central Ohio ESC, State Support Team 12 (SST 12), and ongoing district-led initiatives.
Through the DLT, administrators received targeted training on the Science of Reading, while
all Intervention Specialists (IS) and Title | teachers underwent extensive training in
Orton-Gillingham and Science of Reading Pathways.

As required by Ohio law, all preschool through grade 12 staff and administrators have been
trained in the Science of Reading to ensure they possess the necessary knowledge and skills
to deliver high-quality literacy instruction. The district applied the One Needs Assessment
Framework to pinpoint key instructional gaps and align strategies with evidence-based
literacy practices. This systematic approach facilitated the development of targeted
interventions designed to address student needs at various proficiency levels.

To further support student success, the plan incorporates a Multi-Tiered System of Supports
(MTSS), providing differentiated instruction and interventions based on student progress.
Over the past three years the MTSS coordinators have received professional development on
MTSS processes through SST 12. The district teaming system has been overhauled and
refined, with support from the ECOESC, to implement a use of an explicit live document
structure that continually communicates agendas, timelines, notes, goals, purposes,
between the DLT, BLTs, and TBTs. Through these efforts, the district aims to enhance literacy
outcomes, promote equitable learning opportunities, and ensure all students receive the
support they need to become proficient readers.

5| Cambridge City Schools Local Literacy Plan 2025



Plan Monitoring :

Cambridge City Schools will implement a comprehensive monitoring system to track
progress in the literacy plan, utilizing multiple data sources and feedback mechanisms:

e One Plan: The district will use the One Plan as a strategic framework to set goals,
outline action steps, and monitor progress toward improving literacy outcomes. It will
serve as a living document, regularly reviewed and adjusted based on data insights.

e Assessment Data: Ongoing assessments, including formative and summative
evaluations, will provide critical insights into student literacy performance. This data
will help educators identify trends, adjust instruction, and implement targeted
interventions.

e Student Growth Data: By analyzing student growth data over time, the district can
measure the effectiveness of instructional strategies and interventions. This
information will help determine if students are making adequate progress and guide
instructional adjustments.

e Universal Screener: The district will administer universal screeners to identify
students at risk for reading difficulties early in the learning process. These screenings
will inform intervention efforts and ensure timely support for struggling learners.

e Graduation Data: Tracking graduation rates and literacy-related coursework
completion will help evaluate the long-term impact of the literacy plan. This data will
provide insights into whether early literacy interventions contribute to overall
academic success.

e State Tests: Results from Ohio State Tests will serve as a benchmark for measuring
student proficiency and literacy progress across grade levels. These standardized
assessments will help identify achievement gaps and areas requiring additional
support.

e Teacher Feedback: Educator input will be gathered through surveys, meetings, and
professional learning communities to assess the effectiveness of instructional
strategies and literacy interventions. Teachers’ firsthand observations will guide
continuous improvements in literacy instruction.

e Development and Monitoring : Cambridge City Schools has identified stages of CBPL
implementation per building: Preschool & K-2: Ongoing Implementation - Full
curriculum adoption, continuous coaching and reflective practices. Grades 3-5: Initial
Implementation - Focused on educator capacity building with recent HQIM adoption.
Grades 6-8 and 9-12: Installation - Emphasis on immersion and foundational training.
Professional development and coaching supports will be matched to these stages
using structured learning models including workshops, job-embedded coaching, and
collaborative teams

By leveraging these monitoring tools collectively, the district will ensure the literacy plan
remains data-driven, responsive, and effective in supporting student achievement.
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Plan Communication:

The Cambridge City Schools Literacy Plan will be communicated through a strategic and
multi-tiered approach to ensure all educators, stakeholders, and community members remain
informed and engaged. The district will utilize various communication channels tailored to
each audience:

e Board of Education: The literacy plan will be presented during Board of Education
meetings, where district leaders will provide data-driven updates, outline key goals,
and highlight progress. Formal reports and presentations will ensure transparency and
alignment with district-wide objectives.

e Public: To engage the broader community, the district will share the literacy plan
through public meetings, newsletters, the district website, and social media platforms.
These efforts will help inform residents about literacy initiatives and encourage
community support.

e District Leadership Team (DLT): The DLT will receive regular, detailed reports on the
implementation and impact of the literacy plan. Meetings will be held to analyze data,
discuss challenges, and refine strategies to ensure alignment with district goals.

e Building Leadership Teams (BLT): Each school’s BLT will receive targeted training and
updates on the literacy plan’s progress. These teams will be responsible for
communicating key elements of the plan to staff and ensuring its effective
implementation at the building level.

e Teacher-Based Teams (TBT): Teachers will engage in collaborative discussions within
their TBTs to review data, share best practices, and refine instructional approaches
aligned with the literacy plan. Professional development sessions and staff meetings
will reinforce these efforts.

e Parents: Families will be informed about the literacy plan through parent-teacher
conferences, newsletters, school websites, and family engagement events. The district
will provide resources and guidance on how parents can support literacy development
at home.

Through these targeted communication efforts, Cambridge City Schools aims to foster

collaboration, ensure accountability, and create a shared commitment to improving literacy
outcomes across the district.
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Section 2: Alignment Between the Local Literacy Plan and
Overall Improvement and Equity Efforts

Cambridge City School literacy plan is strategically aligned with the district's continuous
improvement and equity efforts, ensuring that all students receive high-quality literacy
instruction and support. This alignment is achieved by integrating multiple initiatives, data
sources, and strategic frameworks to create a cohesive approach to literacy development.

Integration with the District’s Continuous Improvement Plan

The literacy plan is aligned with the district’s One Plan, serving as a foundational element of
the district’s broader improvement efforts. Through the One Needs Assessment, the district
identified literacy as a critical area for improvement to ensure student success and identified
the need to implement evidence-based strategies to strengthen instruction and intervention
by providing professional development to develop teacher capacity.

Ensuring Equity

Equity in education means providing every student with the resources and opportunities
needed to succeed. This initiative prioritizes equitable access to literacy and career
knowledge, ensuring all students, starting in preschool, build a strong foundation for future
success. By partnering with Mid-East Career Center, Cambridge City School students gain
exposure to career pathways so that they can be prepared to “enroll, enlist, or employ” as
envisioned by Superintendent, Dan Coffman.

Supporting this effort, Each Child on Track, an Ohio initiative, helps ensure that every student
receives the necessary academic support to stay on a path toward graduation. Cambridge City
Schools integrates structured scheduling and targeted interventions to close opportunity
gaps and provide students with the guidance they need to succeed.

By embedding career readiness and literacy into early education, this initiative empowers
students with the knowledge and skills to make informed choices about their future, fostering
long-term success and truly equitable access to opportunity.

The literacy plan directly supports the Each Child on Track initiative by ensuring that all
students, regardless of background or ability, have access to high-quality literacy instruction
and have a clear plan for graduation. Universal screeners and progress monitoring help
identify students in need of support, allowing for targeted interventions that address
achievement gaps and promote equitable learning outcomes.
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Alignment with Step Up to Quality (SUTQ)

For early learners, the literacy plan aligns with the Step Up to Quality (SUTQ) framework,
ensuring that preschool programs provide evidence-based literacy instruction in the Science
of Reading and are aligned to Early Learning Development Standards. The planincludes
professional development for early childhood educators, ensuring they are equipped with
strategies to support language and literacy development from an early age.

Using Ohio State Report Card Data for Accountability

The district leverages Ohio State Report Card data to evaluate literacy performance and refine
instructional practices. Key literacy indicators, such as K-3 Literacy Improvement and English
Language Arts proficiency rates, are used to assess progress and drive continuous
improvement efforts.

Incorporating Local Census Data to Address Community Needs

The literacy plan is also informed by local census data, which provides insights into
demographics, socioeconomic factors, and community literacy trends. This data helps the
district tailor literacy initiatives to address the specific needs of students and families,
ensuring that literacy instruction is both culturally responsive and equitable.

Collaborative System and Leadership Supports

To ensure a comprehensive and coordinated approach, the district fosters collaboration
across various leadership teams:

e The District Leadership Team (DLT) uses data to guide decision-making and allocate
resources effectively.

e Building Leadership Teams (BLT) implement literacy strategies at the school level,
ensuring alignment with district goals.

e Teacher-Based Teams (TBT) use data-driven discussions to refine instructional
practices and interventions.

By integrating multiple strategies across these initiatives, the district ensures a holistic

approach to literacy improvement, reinforcing system-wide structures that support equity,
access, and continuous growth in student achievement.
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Section 3: Needs Assessment

SECTION 3 PART A: RELEVANT LEARNER PERFORMANCE DATA

The data indicates poor literacy achievement is influenced by economic disadvantage and
disability prevalence. 89.4% of CCSD students are economically disadvantaged, with only
37.7% proficiency, limiting access to books, tutoring, and literacy-rich environments, as well
as reduced parental literacy support, and fewer educational opportunities. Additionally,
22.1% of students have disabilities, a group with only 24.7% proficiency, indicating learning
challenges that require specialized support. Homeless students (50% proficiency) and other
vulnerable groups also struggle, likely due to instability and lack of resources. Research shows
poverty and disabilities correlate with reduced vocabulary exposure, limited educational
support, and barriers to effective reading instruction, contributing to widespread literacy
deficits. The following graphs demonstrate a lack of achievement over time despite
continued efforts to improve literacy outcomes for all grade levels preschool through grade
12.

CCSD Economically Disadvantaged Status

Not ED

89.4%

Percent students ED
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CCSD Students with Disability Percentage
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CCSD Percent of KG Not Ready at Beginning of School Year Trend
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Students Entering on Grade Level in Reading by Building Trends
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Diagnostic Percentages for Cambridge City - 043695 (Guernsey)
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CCSD vs State Percent of Students Proficient or Higher on ELA OST
2024
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SECTION 3 PART B: INTERNAL AND EXTERNAL FACTORS
CONTRIBUTING TO UNDERACHIEVEMENT IN READING

Internal Factors

Reading underachievement in Cambridge City Schools can be attributed to several internal
factors that have directly impacted student literacy outcomes. Historically, the district
lacked a cohesive and high-quality curriculum from preschool through grade 12, leading to
inconsistencies in instructional delivery and student learning experiences. In the absence of
standardized, evidence-based instructional materials, many teachers were left to create or
find their own resources, resulting in significant variability in the quality and effectiveness
of reading instruction. Additionally, teacher capacity, particularly in the Science of Reading
for grades 6-12 and content-area literacy, has further contributed to instructional
disparities, as not all educators have received the necessary training to implement
evidence-based literacy practices effectively. Limited instructional time and insufficient
time dedicated to reading instruction have hindered student progress, exacerbated by
challenges in ensuring fidelity and integrity in curriculum implementation. Professional
development opportunities have not always been structured to align with evidence-based
reading strategies, creating gaps in instructional effectiveness and limiting the impact of
literacy interventions. Furthermore, the district has faced staffing shortages, reducing the
availability of specialized personnel to provide targeted interventions and differentiated
instruction to struggling readers. Disproportionality in the identification of students for
speech services has also influenced literacy outcomes. However, with the adoption of a
new, evidence-based curriculum from the approved state list, and the implementation of
high-quality instructional materials district-wide, Cambridge City Schools now have the
opportunity to systematically address these challenges, enhance instructional coherence,
and improve reading proficiency for all students.

External Factors

CCSD Economically Disadvantaged Status

b ‘

Reading underachievement in Cambridge City Schools stems from a range of
socio-economic, environmental, and systemic challenges that directly impact student
literacy development. A significant portion of the district's student population comes from
low socio-economic backgrounds, limiting access to books, literacy-rich environments, and
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early childhood education opportunities. Many students enter kindergarten without prior
preschool experience, resulting in foundational literacy gaps. Parental engagement in
literacy activities remains inconsistent due to barriers such as work demands, limited
educational backgrounds, and a lack of awareness regarding evidence-based reading
practices.

The growing influence of technology and increased screen time have also altered reading
habits, reducing engagement with traditional literacy activities. Geographic location and
limited transportation options further exacerbate disparities in access to educational
resources, including after-school literacy programs and tutoring services. Additionally,
systemic barriers to essential healthcare, including dental care and vision care, negatively
impact cognitive development and overall academic performance. The prevalence of
childhood trauma further compounds these challenges, affecting students' ability to focus,
regulate emotions, and engage fully in literacy instruction.

Language variation, including the influence of Appalachian dialect, presents an additional
external factor in literacy development. While dialect diversity is a rich part of students'
cultural identity, differences in phonology, grammar, and vocabulary may create
discrepancies between home language and standardized academic English. Without
intentional, culturally responsive instructional strategies, students may face challenges in
literacy acquisition, not due to a lack of ability but due to differences in language structures.
Recognizing and valuing linguistic diversity while providing explicit instruction in
code-switching and academic language development can support students in navigating
both informal and formal language.

To mitigate these external factors, Cambridge City Schools must implement targeted,
research-driven interventions. Establishing partnerships with local counseling services can
provide mental health support and trauma-informed care, ensuring that students facing
adversity receive the emotional and psychological resources necessary to thrive
academically. Implementing trauma-informed teaching practices across classrooms will
help educators create a supportive, responsive learning environment that fosters emotional
regulation and resilience. Furthermore, adopting a Universal Design for Learning (UDL)
framework will promote inclusive, adaptable literacy instruction that meets the diverse
needs of all students, regardless of background or ability.

Recognizing literacy as a critical tool for upward mobility, Cambridge City Schools should
expand early childhood education programs and collaborate with community organizations
to provide accessible, family-centered literacy initiatives. Strengthening parental
involvement through workshops and outreach programs will empower families with the
knowledge and tools to support their children’s literacy development. By prioritizing these
targeted efforts, the district can help bridge the literacy gap and ensure that all students
have equitable access to the skills necessary for long-term academic and economic success.
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SECTION 3 PART C: ROOT CAUSE ANALYSIS

Root Cause Analysis: Factors Contributing to Low Reading Achievement

1. Data Utilization & Instructional Planning

e Why? The diagnostic data is not aggregated in a way that provides detailed insights
into specific reading deficits.

o Why? The Pk-12 MTSS system lacks consistent and structured progress monitoring,
including clear data collection processes, regular meetings, and targeted
interventions.

e Why? There is a disconnect between mastering content and identifying the early
warning signs of reading failure, leading to ineffective interventions.

e Why? All teachers are not explicitly trained or given the time to analyze reading data
effectively and implement high-impact instructional strategies with fidelity.

2. Academic Readiness & Learning Gaps

e Why? Many students enter school without foundational literacy skills, creating a
persistent achievement gap.

e Why? The constant need for remediation and acceleration makes it difficult to
establish a strong, consistent instructional approach.

e Why? Limited exposure to language-rich environments, early literacy experiences, and
structured learning at home contribute to early academic struggles.

3. Home & Community Factors

e Why? Lack of home support for literacy development due to factors such as low
parental education levels, high poverty, and limited access to resources.

e Why? Cultural barriers, including attitudes toward education, socioeconomic
stressors, and unstable home environments, impact student engagement and
motivation.

e Why? A high number of students are not living with biological parents, experiencing
homelessness, or dealing with diagnosed and undiagnosed mental health challenges,
creating additional barriers to learning.

e Why? Limited community engagement and support reduce opportunities for extended
learning, mentorship, and academic reinforcement outside of school.

e Supporting Data: In Guernsey County, 25% of adults perform at or below Level 1in
literacy, indicating limited literacy proficiency among parents and caregivers
(National Center for Education Statistics, 2012, 2014, 2017; Ohio Department of Higher
Education, n.d.). This suggests that many children do not have strong literacy role
models at home, making early intervention and school-based literacy support crucial.
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4, Behavioral & Social-Emotional Challenges

e Why? Many students struggle with social norms and self-regulation, impacting
classroom behavior and instructional time.

e Why? Severe behavioral issues interfere with the learning environment, making
consistent, structured literacy instruction difficult.

e Why? Unaddressed mental health concerns further contribute to disengagement and
academic struggles, limiting students' ability to focus on reading instruction.

Key Takeaways

This analysis highlights the need for a multi-tiered, systemic approach that addresses both
instructional gaps and environmental barriers to reading achievement. Possible solutions
include:

e Enhancing Data-Driven Instruction: Improve how diagnostic data is collected,
analyzed, and used to drive instructional decisions.

e Strengthening MTSS Implementation: Ensure consistent progress monitoring,
training, and intervention strategies to support struggling readers.

e Targeted Professional Development: Provide training for teachers in data analysis,
effective classroom management, high-impact teaching practices, and explicit
instruction to ensure clarity and high student engagement.

e Addressing Social-Emotional & Behavioral Barriers: Implement mental health
support, trauma-informed practices, and behavior interventions to create a more
stable learning environment.

e Increasing Home & Community Engagement: Develop partnerships with community
organizations to support families with literacy.
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Section 4: Literacy Vision and Mission Statements

Vision: Cambridge City Schools is committed to ensuring all learners, beginning in preschool,
acquire the knowledge and skills necessary to become proficient readers. Literacy serves as
the foundation for academic excellence, lifelong learning, and diverse career opportunities.

Proficiency in language and literacy is not just a goal but an essential foundation for every
student’s future. By fostering an educational environment enriched with evidence-based
literacy instruction and the principles of Universal Design for Learning (UDL), Cambridge City
Schools empowers students to excel across all disciplines and pursue their aspirations with
confidence.

Aligned with Ohio’s Plan to Raise Literacy Achievement and The Simple View of Reading
(Gough and Tumner, 1986), Cambridge City Schools supports bridging the gap between
research and practice, ensuring access to high-quality, evidence-based literacy instruction.
The district is dedicated to fostering literacy development across all stages, from emergent
literacy in preschool through adolescent literacy, and providing comprehensive support for
educators, students, and families.

The Simple View of Reading

Word Recognition Language Comprehension Reading

The ability to transform The ability to understand — Comprehension

printinto spoken language spoken language

Gough and Tumner, 1986

Mission: Cambridge City Schools is dedicated to building a strong reading foundation to
develop proficient readers, writers, speakers, and listeners, ultimately increasing graduation
rates and preparing students for successful careers and college readiness.Through strategic
partnerships, dedicated educators, and a commitment to continuous improvement, the
district ensures that every student has the resources and support needed to thrive within a
multi-tiered system of support.

Adolescent
Language
and Literacy

Emergent Early Conventional
Language Language Language
and Literacy and Literacy and Literacy

Support for All Learners Across the Language and Literacy Development Continuum

Ohio’s Plan to Raise Literacy Achievement, 2025
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Section 5: Measurable Learner Performance Goals and
Adult Implementation Goals

Overarching Goal:

Cambridge City Schools will prioritize English Language Arts (ELA) across all grade levels to
achieve a 21% increase in student performance as measured by district diagnostics by the
end of the 2028 school year. This plan ensures equitable access to literacy instruction and
resources for all students, regardless of background or learning challenges.

Student Performance Goals by Grade Band:

9-12: College and Career Readiness in Literacy

Subgoal:

Develop critical reading, analytical skills, and academic writing proficiency to prepare
students for post-secondary success, with a 21% improvement by 2028.

Measures:

e All high school students will be monitored every semester through district literacy
diagnostics.

e Annual target: 7% growth per year toward the cumulative 21% goal.

e Increase in the percentage of students meeting graduation requirements for
post-secondary success.

6-8: Advanced Reading Fluency and Comprehension

Subgoal:

Strengthen advanced reading comprehension, vocabulary development, and critical thinking
skills to prepare students for high school-level literacy demands, with a 21% improvement by
2028.

Measures:

All 6-8 students will be assessed every semester using district literacy diagnostics.
Annual growth goal: 7% per year toward the cumulative 21% increase.

Reduction in the number of students requiring intensive reading intervention.

Increase in the percentage of students demonstrating proficiency in analyzing complex
texts and applying critical thinking skills.

21| Cambridge City Schools Local Literacy Plan 2025



3-5: Reading Fluency and Comprehension

Subgoal:

Strengthen foundational literacy skills and build reading fluency, vocabulary development,
and comprehension strategies to ensure all students achieve grade-level proficiency, with a
21% improvement by 2028.

Measures:

e All 3-8 students will be assessed every semester using district literacy diagnostics.
e Annual growth goal: 7% per year toward the cumulative 21% increase.
e Reduction in the number of students requiring intensive reading intervention.

K-2: Foundational Literacy Development

Subgoal:

Strengthen early literacy skills, including writing, to drive a 21% increase in district reading
diagnostic performance by the end of the 2028 school year.

Measures:
e All K-2 students will be assessed every semester through district literacy diagnostics.

e Annual improvement target: 7% per year toward cumulative 21% growth.
e Increase in students reaching or exceeding grade-level benchmarks by 2028.

Preschool: Early Literacy Readiness

Subgoal:

Foster early literacy skills, including letter recognition, phonemic awareness, and vocabulary
development, to ensure students enter kindergarten prepared for reading instruction, with a
21% improvement by 2028.

Measures:

e Implement the Early Learning Assessment literacy and progress monitoring every
semester.

e Provide targeted interventions and literacy-rich environments in preschool
classrooms.

e Increase the percentage of preschoolers demonstrating kindergarten readiness by
2028.
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Adult Implementation Goals:

To achieve student literacy growth, educators must have access to high-quality professional
learning and consistent instructional support.

Professional Development & Instructional Implementation

e Goal: Ensure all staff engage in ongoing, evidence-based ELA professional
development to improve instructional strategies and data-driven decision-making,
with a 100% staff participation rate by 2028.

e Measures:

o All educators will be monitored for ELA professional development participation
every semester by school administrators.

o Increase staff training completion rates to 100% annually to ensure full
engagement.

o Provide targeted training on the Science of Reading, high-impact strategies,
and data analysis.

Data-Driven Instruction & Intervention Implementation

e Goal: Strengthen the use of data to inform instruction and intervention decisions,
ensuring all students receive tailored support.
e Measures:

o The district data specialist will oversee ELA progress monitoring every
semester.

o Annual improvement target: 7% increase in student achievement per year
through semester check-ins through DLT, BLT, and TBT meetings to analyze
instructional impact.

o Increase the effectiveness and fidelity of intervention programs in Tier 2 and
Tier 3 across grade levels.
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Section 6: Action Plan Maps for Action Steps

Goal # 1 Action Map Cambridge City School District Goal PreK-12
PK-12 Goal: The district will focus on ELA in all grade levels for all students to increase 21% as
measured with district diagnostics by the end of the 2028 school year.

Implementation
Component

Timeline

Lead Person(s)

Resources Needed

Specifics of
Implementation
(Professional
development,
training,
coaching, system
structures,
implementation
support and
leadership
structures)

Measure of
Success

Description of
Funding

Check-in/Review
Date

Action Step 1

Enhance Student Instruction
through Evidence-Based Practices
Integrate evidence-based, culturally
responsive literacy strategies

2025-2028

Curriculum Supervisors, Literacy
Coaches, Classroom & Grade-Level
Teachers

Evidenced based, state approved
curriculum, professional development
materials, assessment tools

Professional Development:
Workshops on effective literacy
strategies, including students with
disabilities and language barriers.
Training & Coaching: In-class
modeling, collaborative planning
sessions, and coaching support.
System Structures: Regular PD
sessions and leadership meetings to
align instruction with district goals.

Achieve 7% annual growth in literacy
diagnostic scores; increased
percentage of students
meeting/exceeding grade-level
benchmarks; 21% cumulative
improvement by 2028.

Title | funds, district literacy budget,
literacy improvement grants

Semesterly Progress Reviews

Action Step 2

Strengthen Data-Driven Instruction & MTSS
Utilize district literacy diagnostics to inform
targeted interventions. Implement a Multi-Tiered
System of Supports (MTSS)

2025-2028

Data Specialist

Multidisciplinary Structured Literacy Specialist
MTSS Coordinator

Administrators

Diagnostic tools,

Data analysis tools,

Progress Monitoring System, Intervention
Programs

Professional Development: Workshops on data
interpretation and MTSS best practices.

System Structures: Regular data meetings and
monthly MTSS meetings.

Implementation Support: Creation of
individualized Student Success Plans for at risk
students using assessment data to tailor
interventions and track progress. (6-12)

Creation of RIMPs for at risk students in grades
K-3 based on diagnostic score and grades 4 and
beyond based on

Consistent 7% annual improvement in diagnostic
performance including students with disabilities.

Reduction in students requiring intensive
intervention

Title | funds, district assessment budget, literacy
improvement grants

Data reviews after each semester; monthly MTSS
meetings
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Action Step 3

Enhance Professional Development &
Instructional Support for Educators
Provide high-quality, ongoing professional
learning to enhance ELA instructional
strategies and data-driven
decision-making across the district.

2025-2028

Curriculum Supervisors, Literacy
Coaches, Administrators

PD materials; training modules; coaching
support; collaborative planning time

Professional Development: Regular PD
sessions on the Science of Reading,
high-impact ELA strategies, data-driven
instruction including addressing students
with disabilities and language barriers.
Training & Coaching: Ongoing coaching,
mentoring, and support via district
leadership teams and school-based
planning teams.

System Structures: Scheduled PD
sessions and collaborative meetings to
ensure consistent instructional
improvement.

100% staff participation in PD; increased
training completion rates; improved
instructional practices as measured by
teacher evaluations and student growth.

District literacy budget, Title I, 1A funds,
literacy improvement grants

Annual PD Review



Goal # 2 Action Map- Cambridge High School Grades 9-12
9-12 Goal: Develop critical reading, analytical skills, and academic writing proficiency to

Implementation
Component

Timeline

Lead Person(s)

Resources Needed

Specifics of
Implementation

(Professional
development, training,
coaching, system
structures,
implementation support
and leadership
structures)

Measure of Success

Description of Funding

Check-in/Review Date

Action Step 1

Enhance Advanced Comprehension
Integrate evidenced-based strategies
for vocabulary acquisition and complex
text analysis.

2025-2028

Curriculum Supervisor, Classroom
Teachers

Advanced literacy curriculum, PD
materials

Professional Development:
Workshops on advanced
comprehension strategies.

System Structures: Regular
collaborative planning meetings to
align instruction with high school-level
literacy demands.

Achieve a 7% annual increase in
assessment scores in reading
comprehension.

Higher percentages of students
meeting/exceeding grade-level
benchmarks.

district literacy budget, educational
grants

Fall and Spring Semesters
2025-2028

Action Step 2

Provide Focused Instruction on
Academic Writing

(e.g., informative/

explanatory, argumentative

2025-2028

Curriculum Supervisor, Classroom
Teachers

Digital tools, interactive texts, PD
resources

Professional Development: Training on
facilitating online writing resources.
Training on incorporating writing across
the curriculum.

System Structures: Scheduled,
collaborative planning time with
colleagues to share strategies, lesson
plans, and resources for writing
instruction.

Improvement in writing skills will be
measured by rubric-based evaluation,
peer/self assessment, process-oriented
feedback, and reflection on personal
growth.

district literacy budget, educational grants

Fall and Spring Semesters
2025-2028
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prepare students for post-secondary success, with a 21% improvement by 2028.

Action Step 3

Implement Data-Driven Instruction and
Targeted Interventions

Utilize district literacy diagnostics to inform
instruction and create individualized Student
Success Plans for at-risk students under the
MTSS framework.

2025-2028

Data Specialist

MTSS Coordinator

Administrator

Teacher

IS

Diagnostic tools,

Data analysis tools,

Progress Monitoring System, Intervention
Programs

Professional Development: Workshops on
data interpretation and MTSS best practices.
System Structures: Regular data meetings
to review student performance and adjust
interventions.

Implementation Support: Develop Student
Success Plans that detail tailored
interventions and track progress for at-risk
students.

Consistent 7% annual growth in diagnostic
performance;

A reduction in the number of students
requiring intensive interventions; documented
progress via Student Success Plans. Show a
7% annual increase in assessment scores

district literacy budget, educational grants

Fall and Spring Semesters
2025-2028




Goal # 3 Action Map- Cambridge Middle School Grades 6-8
6-8 Goal: Strengthen advanced reading comprehension, vocabulary development, and
critical thinking skills to prepare students for high school-level literacy demands, with a 21%

Implementation
Component

Lead Person(s)

Resources Needed

Specifics of
Implementation
(Professional
development,
training, coaching,
system structures,
implementation
support and
leadership
structures)

Measure of Success

Description of
Funding

Check-in/Review
Date

improvement by 2028.

Action Step 1

Implement Advanced Comprehension
and Vocabulary Instruction

Integrate evidence-based strategies to
enhance students' abilities to analyze
complex texts and expand academic
vocabulary

2025-2028

Literacy Support Staff, Classroom
Teachers

Evidence-based, State Approved
Curriculum Resources, professional
development materials

Professional Development: Workshops
on teaching complex text analysis and
academic vocabulary acquisition.

System Structures: Regular collaborative
planning meetings to align instruction with
grade-level literacy demands.

Achieve a 7% annual increase in students'
comprehension and vocabulary
assessment scores.

Reduction in students requiring intensive
reading interventions.

Title | funds, district literacy budget, literacy
improvement grants

Fall and Spring Semesters
2025-2028

Action Step 2

Provide Focused Instruction on
Academic Writing

(e.g., informative/

explanatory, argumentative

2025-2028

curriculum supervisor, Classroom Teachers

Digital tools, interactive texts, PD
resources

Professional Development: Training on
facilitating online writing resources.
Training on incorporating writing across the
curriculum.

System Structures:

Scheduled, collaborative planning time with
colleagues to share strategies, lesson
plans, and resources for writing instruction.

Improvement in writing skills will be
measured by rubric-based evaluation,
peer/self assessment, process-oriented
feedback, and reflection on personal
growth.

Title | funds, district literacy budget, literacy
improvement grants

Fall and Spring Semesters
2025-2028
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Action Step 3

Enhance Data-Driven Instruction and
Intervention

Utilize diagnostic assessments to inform
instruction and provide targeted interventions

2025-2028

Data Specialist, MTSS Coordinator,
Administrator, Teacher, IS

Diagnostic tools, Data analysis tools,
Progress Monitoring System, Intervention
Programs

Professional Development: Training on
interpreting assessment data to guide
instruction.

System Structures: Regular data meetings
to adjust instructional strategies and
interventions.

Implementation Support: Multi-Tiered
System of Supports (MTSS) framework to
address varying student needs and Student
Success Plans for at-risk students,

Consistent 7% annual
growth in diagnostic
performance.

Decrease in the number of
students needing intensive
interventions.

Title 1, district literacy budget, assessment
budget, literacy improvement grants

Fall and Spring Semesters
2025-2028



Goal # 4 Action Map- Cambridge Intermediate School 3-5
3-5 Goal: Goal: Strengthen foundational literacy skills and build reading fluency, vocabulary
development, and comprehension strategies to ensure all students achieve grade-level

Implementation
Component

Lead Person(s)

Resources Needed

Specifics of
Implementation
(Professional
development,
training, coaching,
system structures,
implementation
support and
leadership
structures)

Measure of Success

Description of
Funding

Check-in/Review
Date

Action Step 1

Strengthen Reading Fluency and
Vocabulary

Implement evidence-based strategies to
improve reading fluency and vocabulary
acquisition.

2025-2028

Classroom Teachers
Intervention Teachers,
Literacy Support Staff

Evidenced based, State Approved
Curriculum and resources for fluency and
vocabulary

PD & Training: Workshops on
fluency-building strategies and
vocabulary instruction.

Coaching: In-class modeling and
support.

Leadership: Data review to track fluency
and vocabulary progress.

7% annual growth in number of students
reading at grade level

Title | funds, district literacy budget,
literacy improvement grants

Fall and Spring Semesters
2025-2028

proficiency, with a 21% improvement by 2028.

Action Step 2

Enhance Comprehension
Strategies

Integrate explicit instruction in
comprehension strategies to support
deeper understanding of texts, writing,
and discussion.

2025-2028

Classroom Teachers
Intervention Teachers,
Literacy Support Staff

Evidenced based, State Approved,
Comprehension guides, training
materials

PD & Training: Sessions on
comprehension strategies (e.g.,
summarizing, questioning) writing
instruction.

- Coaching: Support with strategy
and instructional implementation.

- System Structures: Collaborative
planning for lesson integration.

Improved comprehension scores on
diagnostics.

Increase in students meeting
grade-level benchmarks.

Title | funds, district literacy budget,

literacy improvement grants

Fall and Spring Semesters
2025-2028

27 | Cambridge City Schools Local Literacy Plan 2025

Action Step 3

Strengthen Assessment and Targeted
Interventions
Use diagnostic data to inform instruction and

reduce the number of students needing intensive
reading support. Integrate supports for students

identified under RIMPs within the MTSS
framework.

2025-2028

Data Specialist
MTSS Coordinator
Administrator
Teacher

IS

Diagnostic tools,

Data analysis tools,

Progress Monitoring System, Intervention
Programs

Professional Development & Training: Conduct

sessions on interpreting diagnostic data and
identifying students in need of targeted
interventions.

Coaching & Support: Provide ongoing coaching
for teachers on effective intervention strategies to

address RIMPs.

System Structures: Establish regular MTSS data
meetings and monthly leadership reviews to adjust
instructional strategies based on assessment data

and RIMP outcomes.

Consistent semesterly assessments completed.

Data used to inform targeted interventions.

Title | funds, district literacy budget, literacy
improvement grants

Fall and Spring Semesters
2025-2028



Goal # 5 Action Map- Cambridge Primary School Grades K-2
K-2 Goal: Strengthen early literacy skills, including writing, to drive a 21% increase in district
reading diagnostic performance by the end of the 2028 school year.

Implementation
Component

Timeline

Lead Person(s)

Resources Needed

Specifics of
Implementation
(Professional
development,
training, coaching,
system structures,
implementation
support and
leadership
structures)

Measure of Success

Description of
Funding

Check-in/Review
Date

Action Step 1

Strengthen Early Literacy Skills
Focus on developing early literacy
skills including writing with targeted
support for students identified as
needing RIMP interventions.

2025-2028

K-2 Literacy Coordinator, Classroom
Teachers

Evidence-based literacy curriculum,
manipulatives, assessment tools

PD & Training: Targeted workshops
on early literacy skills including
writing and effective RIMP
intervention strategies.

Coaching: Classroom modeling of
best practices. Support for identifying
and addressing RIMP needs.
Leadership: Monthly reviews to
monitor overall skill development and
progress of students with RIMPs,
using diagnostic and /or progress
monitoring data to adjust instruction.
7% annual improvement in early
literacy skills

Documented progress for students
with RIMPs

Increased student engagement in
early reading tasks.

Title | funds, district literacy budget,
literacy improvement grants

2025-2028

Action Step 2

Implement Comprehensive Literacy
Assessment System

Establish consistent assessment practices to
monitor student progress and guide
instruction.

2025-2028

Assessment Coordinator, Classroom
Teachers

District literacy diagnostics, progress
monitoring tools

PD & Training: Sessions on using
assessments to inform instruction.

System Structures: Semesterly diagnostic
assessments.

Leadership: Data-driven planning meetings
after each assessment.

Consistent semesterly assessments
completed.

Data used to inform targeted interventions.

Title | funds, district literacy budget, literacy
improvement grants

Fall and Spring Semesters
2025-2028
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Action Step 3

Ensure Equitable Access to Literacy
Instruction

Provide all students, including those with
learning challenges, equitable access to
high-quality literacy, including students with
disabilities and English learners

2025-2028

Literacy Specialists, Intervention Teams

State approved curriculum, intervention
resources, assistive tools

PD & Training: Equity-focused literacy
instruction workshops.

System Structures: MTSS progress
monitoring system.

Implementation Support: MTSS framework
for interventions and supports.

Leadership: Regular equity audits of
instructional practices.

Increased literacy outcomes across all student
groups

Reduction in achievement gaps.

Title | funds, district literacy budget, literacy
improvement grants

Spring
2025-2028




Goal # 6 Action Map- Cambridge City Preschool
Preschool Goal:Foster early literacy skills, including letter recognition, phonemic awareness,
and vocabulary development, to ensure students enter kindergarten prepared for reading

instruction, with a 21% improvement by 2028.

Implementation
Component

Timeline

Lead Person(s)

Resources Needed

Specifics of
Implementation

(Professional
development,
training, coaching,
system structures,
implementation
support and
leadership

Measure of
Success

Description of
Funding

Check-in/Review
Date

Action Step 1
Implement Comprehensive
Literacy Assessment System
Research & Selection of
Literacy Assessments

Winter 2025

Preschool Teachers

Access to assessment options,
funding

Research and select tools that
align with emergent literacy
goals and print concept
indicators.

Selected assessment tools
implemented in Fall 2025.

Preschool Curriculum, ECE
Grant, Literacy Grants

May 2025

Action Step 2
Strengthen Early Literacy Skills and
Track Progress
MTSS Documentation & Follow-Up
Meetings

Every 4-6 weeks

MTSS Coordinator

Documentation templates, data
tracking tools

Hold MTSS meetings every 4-6 weeks
to review student data and adjust
interventions as needed.

Clear documentation of interventions
and student progress.

Preschool Curriculum, ECE Grant,
Literacy Grants

Ongoing 2025-2028
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Action Step 3
Kindergarten Readiness Goal
Monitoring
Increase the student readiness for
kindergarten

Annual Review

Data Specialist
Preschool Director

Assessment data, analysis tools

Track progress annually towards
increasing the 21% percentage of
kindergarten-ready students by
2028.

Year-over-year improvement in
kindergarten readiness percentages.

Preschool Curriculum, ECE Grant,
Literacy Grants

Annually 2025-2028



Section 7: Process for Monitoring Progress and
Implementation of the Plan’s Strategies

To ensure the successful implementation of the literacy plan and progress toward the
performance goals, Cambridge City Schools will employ a structured monitoring system.
Evidence collection will focus on the fidelity of implementation and student progress, with
clearly defined checkpoints and responsible parties. The plan will be monitored through the
established multilateral teaming communication framework of the DLT, BLTs, and TBTs.

Student Performance Goals Monitoring

Evidence Frequency Accountability
9-12 District literacy diagnostic results, student work Every Semester | High school teachers,
samples, writing assessments, graduation Curriculum Supervisors,
requirement data Data Specialist
6-8 Literacy diagnostic data, intervention records, Every Semester | Middle school teachers,
comprehension assessments Literacy Support Staff, Data
Specialist
3-5 Diagnostic data Reading fluency scores, Every Semester | Elementary teachers,
comprehension assessments, RIMP documentation Literacy Support Staff,
Intervention Teams
K-2 Diagnostic data, Foundational literacy skills Every Semester | K-2 Teachers, Literacy
assessments, RIMP documentation, writing samples Coordinator, Data
Specialist
Preschool | Early Learning Assessment literacy progress reports, | Every Semester | Preschool Teachers, MTSS
kindergarten readiness indicators Coordinator
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Adult Implementation Goals Monitoring

Implementation Evidence Frequency Accountability
Area

Professional Attendance logs, feedback surveys, teacher Every semester | Administrators, Curriculum

Development evaluations Supervisors

Participation

Data-Driven Intervention progress tracking, MTSS meeting | Monthly and Data Specialist, MTSS

Instruction & reports, assessment data analysis Semesterly Coordinator, BLT/TBT
Intervention Teams

Instructional Coaching logs, lesson observations, Ongoing Administrators, Literacy
Fidelity & collaborative planning meeting minutes Coaches, Curriculum
Support walkthroughs Supervisors

Facilitating Improvement Based on Data Findings

When data indicates that learners are not making sufficient progress toward performance
goals, the district will implement the following improvement strategies:

1. Data Analysis & Intervention Adjustments:
o Conduct Data Review Meetings (DLT, BLT, TBT) after each assessment cycle to
analyze trends.
o ldentify students not meeting growth targets and refine instructional strategies
and intervention plans.
o Utilize MTSS Framework to provide targeted support through Tier 2 and Tier 3
interventions.
2. Targeted Professional Development:
o Offer refresher training for educators on evidence-based literacy instruction
and data interpretation.
o Provide additional coaching and modeling for teachers struggling with
instructional implementation.
o Ensure 100% educator participation in professional learning opportunities
aligned with the Science of Reading.
3. Enhanced Student Support Strategies:
o Increase small-group and individualized interventions for at-risk students.
o Implement personalized Student Success Plans for students in grades 6-12
needing additional literacy support.
o Adjustinstructional pacing or methods based on diagnostic data trends.
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4. Ongoing Monitoring and Reporting:

o

Semesterly Reports: Data Specialist will compile literacy performance
summaries to present at district leadership meetings.

Monthly Check-Ins: Teachers will submit progress monitoring updates,
highlighting students needing additional support.

Annual Review: The district will assess overall progress towards the 21%
literacy improvement goal and refine strategies accordingly.

By maintaining a structured approach to monitoring implementation and student progress,
Cambridge City Schools will ensure that literacy growth targets are met, and all students
receive the necessary support to achieve academic success.

PD Structures and Feedback Loops

e PD Formats Used:

o

o O O O

Workshops

Webinar/Book Study Groups (Quarterly)

Biweekly Coaching Cycles

Bi-Weekly TBTs for HQIM unpacking and lesson study

Monthly Peer Observations and Community of Practice meetings to begin 2027
via peer coaching implementation

e Feedback Systems:

o

o O O

Surveys after each PD cycle reviewed by DLT ELA committee

Coaching logs and reflective debriefs

Monthly PLC reflections using structured protocols to be review by BLTs
Semesterly school-wide review meetings for progress updates

Sustainability and Innovation Plan

e New Staff Onboarding: HQIM immersion, Just for Teachers hub on Cambridge City
Schools Website, RESA and peer mentoring

e Teacher Leadership Development: Annual instructional leadership academy

e Innovation Submission Protocol: Staff can propose and scale successful adaptations

e Annual Reset: Spring surveys to evaluate, plan, and/or revise for next year

32 | Cambridge City Schools Local Literacy Plan 2025



Section 8: Expectations and Supports for Learners and
Schools

SECTION 8 PART A: STRATEGIES TO SUPPORT LEARNERS

Instructional Fidelity & Equity
Allinstructional strategies will align with state-approved High-Quality Instructional Materials
(HQIM) and include built-in supports for:

e Students with Disabilities - through scaffolded instruction, specialized supports, and
adapted resources.

e English Learners - through explicit vocabulary instruction, structured language
development strategies, and culturally responsive materials.

e Trauma-Affected Learners - through the integration of Universal Design for Learning
(UDL) and Multi-Tiered Systems of Support (MTSS) to ensure safe, supportive, and
responsive instruction for all.

1. Systematic Phonics Instruction

e Practice/Intervention: Implement explicit, systematic phonics instruction to develop
decoding skills and word recognition.

e ESSA Evidence Level: Strong Evidence (Level 1) Multiple meta-analyses (e.g., the
National Reading Panel and What Works Clearinghouse) support explicit phonics
instruction as effective strategies for improving reading and writing proficiency.

e Determination: The multiple studies, including reports from the National Reading
Panel, consistently demonstrate that systematic phonics instruction significantly
improves reading outcomes across diverse student populations.

e Support for Learner Needs: This practice is essential for students from low
socioeconomic backgrounds and those with reading difficulties, as it delivers a highly
structured, evidenced-backed approach that significantly enhances learning outcomes
for English learners and students with disabilities.

2. Interactive Read-Alouds and Shared Reading

e Practice/Intervention: Utilize interactive read-alouds, storytelling, and shared
reading experiences to build listening comprehension, vocabulary, and expressive
language skills.

e ESSAEvidence Level: Moderate Evidence (Level 2) Research indicates that
incorporating interactive read alouds and shared reading significantly enhances
vocabulary, comprehension, writing, and overall academic performance.

e Determination: During our curriculum selection process, our team leaned on our
comprehensive science of reading training to evaluate state-approved, high-quality
instructional materials. Our review of the evidence revealed that interactive
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read-alouds positively impact vocabulary development and listening comprehension.
These findings reinforce our commitment to implementing evidence-based practices
that enhance language and literacy outcomes for all students.

3. Small Group Interventions and Differentiated Instruction (Including Tier 2 and Tier 3
Interventions)

e Practice/Intervention: Implement targeted small group interventions within the
Multi-Tiered System of Supports (MTSS) framework. This includes Tier 2 interventions
(targeted small group instruction) and Tier 3 interventions (intensive, one-on-one
support) designed to remediate and accelerate students toward grade-level
proficiency.

e ESSA Evidence Level: Promising Evidence (Level 3): Emerging research indicates that,
when implemented with fidelity, MTSS can yield significant gains in student
achievement, especially for at-risk populations.

e Determination: The leadership team reviewed district data and intervention studies
showing that differentiated small group instruction can significantly improve
outcomes for struggling readers when tailored to individual needs. The emerging
evidence supports the use of Tier 2 and Tier 3 interventions for students identified via
Reading Improvement and Monitoring Plans (RIMPs).

4. Writing Across the Curriculum with Process-Based Instruction

e Practice/Intervention: This practice embeds writing into all subject areas, ensuring
that students receive structured writing opportunities in English Language Arts (ELA),
science, social studies, and math. Process-based writing instruction teaches students
how to plan, draft, revise, and edit their writing across multiple genres (narrative,
informational, and argumentative).

e ESSAEvidence Level: Moderate Evidence (Level 2) - Studies show that
process-based writing instruction improves student writing performance when
consistently implemented.

e Determination:The district took an initiative to build teacher capacity in the The
Writing Revolution in 2022 which is based on evidence that emphasizes writing as a
developmental process that benefits from direct instruction and integration across
content areas.
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Support for Learner Needs:
Phonics Instruction:

e Children with Developmental Delays and Disabilities:
Explicit, systematic phonics instruction breaks reading into manageable steps,
reducing cognitive overload and providing clear, structured learning that supports
gradual skill acquisition.

e English Learners:
A consistent, predictable approach to phonics helps build decoding skills and
promotes accuracy in letter-sound relationships, forming a critical foundation for
fluent reading in a second language.

e Below Grade-Level Readers:
Structured phonics lessons provide the scaffold needed to improve decoding skills,
allowing students to make measurable progress toward grade-level proficiency.

e Low Economic Status:
This approach compensates for limited exposure to literacy-rich environments at
home, ensuring that all students receive high-quality, systematic instruction
regardless of their economic background.

Writing Instruction:

e Children with Disabilities and Developmental Delays:
Process-based, scaffolded writing instruction—including graphic organizers and
sentence frames—offers step-by-step guidance that helps students build writing skills
incrementally.

e English Learners:
Structured writing activities reinforce language development, aiding in the acquisition
of grammar, syntax, and organization skills that are crucial for effective
communication in English.

e Below Grade-Level Readers:
Emphasizing writing across the curriculum provides repeated practice and
reinforcement, improving both writing fluency and reading comprehension through
the act of writing.

e Low Economic Status:
Access to explicit writing instruction helps bridge the gap for students who may lack
robust literacy support at home, ensuring equitable opportunities to develop
academic writing skills.
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Vocabulary Development:

e Children with Disabilities:
Direct vocabulary instruction using visuals, interactive activities, and contextual
learning makes new words more accessible and supports overall language
development.

e English Learners:
Explicit instruction in vocabulary—including word mapping and
morphology—enhances comprehension and supports both reading and writing
proficiency.

e Below Grade-Level Readers:
Focused vocabulary development builds a robust lexicon that underpins both fluent
reading and effective writing, addressing core gaps in language proficiency.

e Low Economic Status:
This intervention provides critical exposure to academic language and vocabulary that
students might otherwise miss, helping to close the achievement gap associated with
limited home literacy resources.

Interactive Read-Alouds and Shared Reading:

e Children with Developmental Delays and Disabilities:
These activities offer scaffolded support for developing listening comprehension and
expressive language, with built-in opportunities for repeated exposure and discussion.
e English Learners:
Hearing fluent reading and engaging in interactive discussions model high-quality
language use and expose students to rich vocabulary and diverse sentence structures.
e Below Grade-Level Readers:
Shared reading experiences provide a supportive context that fosters engagement and
builds background knowledge essential for comprehension.
e Low Economic Status:
Read-alouds help create a literacy-rich environment, supplementing what might be
limited literacy exposure at home and enhancing overall language development.

Tier 2 and Tier 3 Interventions (MTSS):

e General Support for All Subgroups:
Under the Multi-Tiered System of Supports (MTSS), targeted small-group (Tier 2) and
intensive individual (Tier 3) interventions are implemented to remediate and
accelerate progress toward grade-level proficiency.

e Children with Disabilities, Developmental Delays, English Learners, and Below
Grade-Level Readers:
These tiered interventions offer personalized, data-driven instruction that addresses
each student’s unique challenges, ensuring that those with significant needs receive
the focused support required for substantial improvement.
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e Low Economic Status:
Targeted interventions help ensure that students from low-income backgrounds, who
might face additional external challenges, receive the tailored academic support
needed to close achievement gaps.

SECTION 8 PART B: ENSURING EFFECTIVENESS AND IMPROVING
UPON STRATEGIES (STRATEGIES TO SUPPORT ADULT
IMPLEMENTATION)

The leadership team will support the implementation of evidence-based literacy practices
through professional learning, coaching, and data-driven instruction. Systematic phonics,
writing, vocabulary, and language development will be reinforced with targeted training,
in-class modeling, and collaborative planning. Read-alouds and shared reading strategies will
be embedded to enhance comprehension. MTSS Tier 2 and Tier 3 interventions will be guided
by diagnostic assessments, coaching for intervention, and regular data meetings. Monthly
and semesterly reviews will monitor progress, ensuring instructional fidelity. Funding from
Title | and available literacy grants will sustain these efforts, promoting equitable literacy
instruction for all students.

The district will ensure the effectiveness of proposed evidence-based strategies through
structured professional development, continuous monitoring, and data-driven refinement,
incorporating findings from the Reading Tiered Fidelity Inventories (RTFI). Educators will
receive targeted training, coaching, and collaborative planning to support high-fidelity
implementation of systematic phonics, writing, vocabulary development, and MTSS
interventions. Progress will be tracked using RTFI data, diagnostic assessments, classroom
observations, and teacher feedback, with monthly data reviews guiding adjustments. Fidelity
checks will include instructional walkthroughs, professional learning communities, and
coaching. Comparative analysis of student achievement over the past two years, alongside
RTFI trends, will identify instructional gaps, allowing refinement of evidence-based strategies.
Leadership teams will analyze RTFI scores to ensure intervention integrity, adjusting
professional learning and resources accordingly. Title | and literacy grants will sustain these
efforts, ensuring consistency and equitable literacy instruction, ultimately driving improved
literacy outcomes across all student populations.
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SECTION 8 PART C: STAFFING AND PROFESSIONAL DEVELOPMENT
PLAN

Professional Development Plan

ParTA

Goal #1: Implement Evidence-Based Literacy Instruction for K-5, Aligned with the Science of Reading

Evidence-Based Practice, Core Curriculum and Instructional Materials or Reading
Intervention Program:

e Implement structured literacy practices across K-5, ensuring explicit, systematic,
and cumulative instruction in phonology, phonics, morphology, syntax, and
semantics..

e Use Ohio approved, district selected high-quality instructional materials (HQIM),
Benchmark Advance, IMSE-OG, UFLI, Phonics for Reading, that align with Ohio’s
literacy policies and the Science of Reading.

e Provide training on early literacy skills (phonemic awareness, phonics, fluency,
vocabulary, and comprehension) and evidence-based interventions for struggling
readers.

e Implement universal dyslexia screening and intervention measures, per Ohio’s
Dyslexia Guidebook and ORC 3323.25.

Data from Needs Assessment Informing Goal:

e Kindergarten Readiness Gap: 53.7% of Ohio’s kindergartners entered school not on
track in literacy skills Cambridge City School kindergartners enter 72% not on track
on average over the past 5 years

e Grade 3 Reading Proficiency: Cambridge City Schools' proficiency rate is 37.7%,
well below the state average of 60.9%.

e Students with Disabilities: Only 24.7% of students with disabilities are proficient
in literacy, emphasizing the need for explicit phonics and intervention-based

strategies.
PD Description and Activities Begin/End Dates
1. Data-driven instruction training (analyzing assessments to 2025
adjust instruction)
2.0ngoing literacy coaching and in-class modeling 2025-2028
3. HQIM and Evidenced Based training implementation and ongoing
refinement

Resources Required:

e Benchmark Advance instructional guides and materials (HQIM)
e Diagnostic Assessments and dyslexia screening tools
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Goal #1: Implement Evidence-Based Literacy Instruction for K-5, Aligned with the Science of Reading

e Intervention resources, including progressing monitoring
Literacy coaches, academic support specialists, Title one teachers, and intervention
specialists

e Various resource books such as: Explicit Instruction by Archer & Hughes, The Writing
Revolution 2.0 by Hochman and Wexler, etc

Staff and/or External Vendor Providing Professional Development:

e Curriculum Based Professional Learning with Benchmark Advance
Curriculum Based Professional Learning with Curriculum Associates (iReady)
Experts in Evidence Based Literacy Instruction (Michelle Elia, Wiley Blevins, Anita
Archer)

e Ohio Department of Education and Workforce- Literacy Academy

e Certified Structured Literacy Trainers

e District Literacy Coaches

Adult Implementation Data Used to Monitor Goal:

e Teacher walkthrough observation rubrics for structured literacy instruction.
o Fidelity checks on the use of HQIM and explicit instruction strategies.

Student Outcomes Data Used to Monitor Goal:

Kindergarten Readiness Assessment (KRA) results.

Grade 3 ELA state assessment results to track literacy achievement growth.
Progress monitoring data from universal screening and structured literacy
interventions.
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Goal #2: Implement Evidence-Based Literacy Instruction for Grades 6-12 aligned to the
Science of Reading

Evidence-Based Practice, Core Curriculum and Instructional Materials or Reading
Intervention Program:

e Implementdisciplinary literacy instruction across grades 6-12, focusing on advanced
comprehension, vocabulary development, and fluency.

e Use high-quality instructional materials (HQIM) aligned with the Science of Reading
and Ohio’s literacy standards.

e Train educators on literacy instruction across content areas, ensuring
evidence-based practices in English, science, and social studies.

e Support struggling readers with targeted interventions, dyslexia supports, and
comprehension strategies.

Data from Needs Assessment Informing Goal:

e 89.4% of Cambridge City Schools students are economically disadvantaged, with
only 37.7% overall proficiency.

e Students with Disabilities: Only 24.7% of students with disabilities are proficient
in literacy, emphasizing the need for explicit phonics and intervention-based
strategies.

e Ohio State Test trend data shows that grades 6-8 students consistently perform
below the state average in English Language Arts proficiency.

PD Description and Activities Begin/End Dates
1.Training in disciplinary literacy, vocabulary, comprehension 2025-2028
strategies
2.Coaching for middle and high school teachers on 2025-2028

integrating literacy into content areas

3.Data-driven instruction and intervention strategies for 2026
struggling readers

Resources Required:

e Disciplinary literacy instructional guides

e HMH HQIM for middle and high school literacy

e Professional development materials for adolescent literacy strategies
e |ES Practice Guides

Staff and/or External Vendor Providing Professional Development:

e Ohio Department of Education Literacy Specialists
e Literacy coach for secondary grades

e Intervention Based Professional Development

e Curriculum Based Professional Learning with HMH

Adult Implementation Data Used to Monitor Goal:
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Goal #2: Implement Evidence-Based Literacy Instruction for Grades 6-12 aligned to the
Science of Reading

e Teacher observation rubrics for content-area literacy instruction.
e Data from professional learning community (PLC) meetings on literacy integration.

Student Outcomes Data Used to Monitor Goal:

e Grade 6-12 reading assessment scores to measure literacy improvement.
e Progress monitoring data from targeted interventions for struggling readers.
e State English Language Arts (ELA) assessments for middle and high school students

Goal #3:Develop and Implement a Multi-Tiered System of Supports (MTSS) for Literacy

Evidence-Based Practice, Core Curriculum and Instructional Materials or Reading
Intervention Program:

e Establish a district-wide MTSS framework for literacy, integrating universal
screening, tiered interventions, and data-driven decision-making.

e Align Tier 1, Tier 2, and Tier 3 supports Ohio's Dyslexia Guidebook
recommendations.

e Train educators on multidisciplinary teams and problem-solving models to support
literacy interventions.

e Form multidisciplinary teams at the district, building, and student levels to oversee
intervention implementation and track student progress.

Data from Needs Assessment Informing Goal:

e Inconsistent MTSS implementation across schools, with gaps in intervention
follow-ups and data tracking.
e Statewide MTSS Gaps:
o 21.9% of students with disabilities in Ohio score proficient in reading.
o 37% of Ohio third graders receiving intervention services remain below
proficiency, underscoring the need for stronger intervention strategies.
e Leadership Training Needs:
o BLTs and TBTs require additional PD to effectively implement MTSS literacy
frameworks.
o Thedistrict needs a standardized MTSS meeting structure (every 4-6 weeks).

e Multidisciplinary Team Gaps:

o Teams responsible for MTSS implementation are not clearly defined in every
building.
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Goal #3:Develop and Implement a Multi-Tiered System of Supports (MTSS) for Literacy

o Limited collaboration between intervention specialists, general educators,
and school psychologists in designing literacy supports

PD Description and Activities Begin/End Dates
1. MTSS foundational training beginning with leadership 2025-2026
teams
2.School-wide training on tiered literacy interventions 2025-2027
3.Universal screening and progress monitoring 2025-ongoing
implementation including collaborative data meetings for
intervention planning

Resources Required:

MTSS implementation guides and training modules

Dyslexia screening and intervention tools

Data tracking software for literacy progress

Meeting templates and data documentation tools for multidisciplinary teams

Staff and/or External Vendor Providing Professional Development:

State Support Team 12

Curriculum Based Professional Learning with Curriculum Associates (iReady) K-6
MTSS Coordinators

Multidisciplinary Team

Adult Implementation Data Used to Monitor Goal:

MTSS team meeting records and action plans.
Multidisciplinary team feedback on intervention effectiveness.

Student Outcomes Data Used to Monitor Goal:

Increase in students meeting reading benchmarks.

Reduction in students needing intensive Tier 3 intervention.

Improved literacy outcomes for students with disabilities, English learners, and
economically disadvantaged students.
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ParT B
Alignment with ESSA Criteria

The Cambridge City Schools Professional Development Plan is fully aligned with the six ESSA
criteria for high-quality professional learning and supports the implementation of Ohio’s Plan
to Raise Literacy Achievement. The plan ensures sustained, intensive, collaborative,
job-embedded, data-driven, and classroom-focused professional learning experiences that
improve literacy instruction and student outcomes across all grade levels.

Sustained (Aligned with Ohio’s Focus on Educator Capacity & Shared Leadership)

The professional development plan is designed to span multiple years, providing continuous
training and follow-up support rather than a single event. This approach is aligned with Ohio’s
Plan to Raise Literacy Achievement, which emphasizes the ongoing development of educator
capacity to implement evidence-based literacy instruction.

e Year-long PD cycles from August 2025 to June 2029 ensure educators receive
continuous training in structured literacy, disciplinary literacy, and MTSS.

e Monthly data meetings and coaching cycles reinforce learning and adaptation of
instructional strategies.

e Follow-up classroom coaching and PLC meetings ensure that teachers can refine and
apply their learning throughout the year.

This long-term approach strengthens teacher expertise in structured literacy and intervention
strategies, ensuring that all educators are prepared to meet the literacy needs of all students.

Intensive (Aligned with Ohio’s Evidence-Based Literacy Practices & MTSS Implementation)

The PD plan is deeply focused on specific instructional strategies required to implement
Ohio’s literacy framework, ensuring that educators receive targeted training in research-based
literacy practices.

e Explicit training in the Science of Reading for K-5 educators, focusing on phonemic
awareness, phonics, fluency, vocabulary, and comprehension.

e Disciplinary literacy PD for grades 6-12 educators, ensuring literacy instruction is
embedded in science, social studies, and ELA.

e Structured literacy interventions, emphasizing data-driven instructional adjustments
for struggling readers.

e MTSS and progress monitoring training, ensuring all tiered supports are delivered
effectively.
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By ensuring depth in key areas, this PD plan supports Ohio’s multi-tiered system of supports
(MTSS) framework and structured literacy implementation, which are essential to improving
literacy achievement.

Collaborative (Aligned with Ohio’s Shared Leadership and Professional Learning Networks)

The PD model incorporates collaborative learning structures, enabling teachers, coaches, and
administrators to work together to analyze student data, refine instructional practices, and
implement intervention strategies.

e District, building, and teacher-based teams (DLTs, BLTs, and TBTs) meet regularly to
discuss student literacy progress and instructional strategies.

e Professional Learning Communities (PLCs) provide structured time for teachers to
collaborate on implementing structured literacy interventions.

e Coaching cycles and peer observations allow educators to receive feedback and refine

instructional strategies together.

This emphasis on collaboration aligns with Ohio’s emphasis on shared leadership, ensuring
continuous literacy improvement across the district.

Job-Embedded (Aligned with Ohio’s Focus on High-Quality Instructional Practices & MTSS
Implementation)

The PD plan is directly integrated into daily instruction, ensuring that professional learning is
not separate from classroom practice but embedded into teachers’ everyday work.

e Literacy coaching within classrooms, where coaches model instructional strategies
and provide real-time feedback.
e PLC meetings where teachers analyze student progress and make instructional

adjustments.
e Use of formative assessments and structured literacy strategies as part of ongoing

intervention.

By embedding PD within daily instruction, this plan supports Ohio’s goal of providing teachers
with high-quality instructional practices that directly impact student literacy growth.

Data-Driven (Aligned with Ohio’s Emphasis on Universal Screening & Literacy Data
Utilization)

The PD plan is based on real-time student performance data, ensuring that educators receive
training aligned with the needs of their students.
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e Universal screening, progress monitoring, and dyslexia screening results guide
individualized teacher training on intervention strategies.
Teachers analyze real-time literacy data in PLCs and intervention planning meetings.
MTSS data is used to evaluate the effectiveness of Tier 1, Tier 2, and Tier 3
interventions.

This data-driven approach aligns with Ohio’s requirements for using literacy assessment data
to refine instruction and interventions, ensuring continuous improvement in student
outcomes.

Classroom-Focused (Aligned with Ohio’s Plan to Improve Instructional Practices for
Literacy Achievement)

The PD plan is directly tied to classroom instruction and improving student literacy
outcomes. It ensures that teachers can apply what they learn immediately in their instruction.

Structured literacy training improves K-5 foundational reading instruction.
Disciplinary literacy training enhances middle and high school reading comprehension
and engagement in content areas.

e MTSS intervention training ensures teachers provide effective, evidence-based support
to struggling students.

By focusing on real classroom application, this PD plan directly supports Ohio’s vision for
high-quality literacy instruction and intervention across all grade levels.
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Appendices

Appendix A: Key Message
KEY MESSAGE

Cambridge City Schools is committed to ensuring all students, from preschool through grade
12, become proficient readers through a comprehensive, equity-driven literacy plan grounded
in the Science of Reading. By leveraging high-quality instructional materials, professional
development, and data-informed interventions, the district will close achievement gaps and
increase student success by 21% by 2028. This focused investment in literacy not only
empowers students with the skills needed for academic and career success but also
strengthens the entire Cambridge community—enhancing graduation rates, workforce
readiness, and long-term economic and civic growth.
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Appendix B: Data Summary

DATA SUMMARY
STUDENT DEMOGRAPHICS & CHALLENGES

e 89.4% of students are economically disadvantaged

® 22.1% have disabilities

e High prevalence of homelessness, trauma, and students not living with biological
parents

e 25% of Guernsey County adults read at or below Level 1 literacy (NCES)

CURRENT LITERACY PERFORMANCE

Student Group Literacy Proficiency Rate
All Students 37.7%
Students with Disabilities 24.7%
Homeless Students 50%
Ohio State Avg. (Gr. 3ELA) 60.9%

e Kindergarten Readiness: ~72% of students enter not on track over 5 years
e State Test scores consistently trail state average across grades 3-8

ROOT CAUSES OF UNDERACHIEVEMENT

Previously lacked a cohesive PK-12 curriculum

Limited access to evidence-based instructional materials

Low teacher capacity in content-area literacy (grades 6-12)

Inconsistent intervention fidelity and progress monitoring

External factors: poverty, trauma, limited early learning, dialect variation
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Appendix C: District Initiatives

Cambridge City Schools’ initiatives involving community collaborations and support services
play a significant role in supporting literacy achievement and aligning with Ohio’s goals.
These partnerships focus on addressing the non-academic barriers that can affect a student's
ability to succeed academically, including literacy development.

1.

Vision to Learn (VTL) Initiative: The Vision to Learn program provides essential vision
screenings, eye exams, and prescription glasses to students. This partnership is
particularly vital because uncorrected vision problems are a leading cause of academic
struggles, especially in reading and comprehension. Many students in low-income
areas, like those in Cambridge, do not have access to the necessary vision care. By
addressing this gap, VTL ensures that students are not hindered in their ability to see
and read, directly impacting their literacy success. The mobile clinic brings the services
directly to the schools, making it easier for families to access care. Ohio’s literacy plan
emphasizes the need for early interventions and removing barriers to learning, which
is exactly what this program accomplishes by ensuring that students can see clearly, a
fundamental prerequisite for learning to read.

Mental and Behavioral Health Services: In response to the growing need for mental
health services, Cambridge has partnered with the Southeastern Ohio Counseling
Center (SOCC) to provide on-site therapeutic and behavioral health support for
students. Mental health issues such as anxiety, depression, or behavioral problems can
significantly affect a student's ability to focus on reading and other academic tasks. By
offering immediate access to counseling services, the district helps students manage
these challenges, creating a supportive environment where students can fully engage
in learning. These services are integrated into the school day, ensuring that students'
mental health needs do not interfere with their academic progress. This initiative
supports Ohio's focus on creating a multi-tiered system of support (MTSS), where both
academic and non-academic barriers are addressed to improve overall student
achievement, including literacy.

Wraparound Services: Cambridge’s wraparound services offer a holistic approach by
addressing students' physical health, behavioral needs, and academic support.
Through partnerships with organizations like Muskingum Valley Health Center (MVHC),
students have access to primary health and dental services, removing financial, time,
and transportation barriers to essential care. Healthy students are better able to
attend school regularly, engage in lessons, and focus on reading and literacy activities.
This comprehensive support system is in direct alignment with Ohio’s vision for
supporting the whole child, recognizing that literacy achievement depends not only
on academic instruction but also on meeting the broader needs of students.
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4. Each Child on Track: With support from SST 12, Cambridge City Schools is part of
cohort 2 of Each Child on Track which focuses on improving outcomes for students
with disabilities by addressing attendance, course performance, and behavior issues
through targeted, evidence-based interventions. By using data-driven strategies and
providing behavioral supports such as PBIS and social-emotional learning, it helps
ensure students stay engaged in their education. These efforts support literacy
development by reducing barriers to learning, ensuring that all students, particularly
those with disabilities, have the necessary support to improve their reading and
academic skills.

In summary, Cambridge City Schools’ community collaborations and support services create
an environment where students’ non-academic needs are met, allowing them to fully engage
in literacy learning. These initiatives address barriers such as vision problems, mental health
concerns, and lack of access to health care, ensuring that all students have the opportunity to
succeed academically. This holistic approach directly aligns with Ohio's Plan to Raise Literacy
Achievement, which stresses the importance of community collaboration and support
services in promoting student literacy and overall academic success.
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Appendix D: Materials and Support for Implementation

I. Curriculum Materials
(Includes purpose and ESSA evidence level)

Archer, Anita L. Phonics for Reading. Curriculum Associates, 2003.

Purpose: A supplemental phonics program targeting decoding and fluency skills in struggling
readers from grades 1-6.

ESSA Evidence Level: Strong evidence

"Benchmark Advance." Benchmark Education Company, n.d.

Purpose: Comprehensive K-6 ELA curriculum with whole-group, small-group, and
intervention materials.

ESSA Evidence Level: Strong evidence

"HMH Into Literature." Houghton Mifflin Harcourt, n.d.

Purpose: Literature-based core ELA curriculum for grades 6-12 focused on close reading,
writing, and analysis.

ESSA Evidence Level: Demonstrates a rationale

"HMH Read 180." Houghton Mifflin Harcourt, n.d.

Purpose: Intensive reading intervention program for grades 4-12 to support comprehension
and fluency.

ESSA Evidence Level: Strong evidence

"IMSE (Institute for Multi-Sensory Education)." Institute for Multi-Sensory Education, n.d.
Purpose: Structured literacy approach based on Orton-Gillingham principles for foundational
reading instruction.

ESSA Evidence Level: Strong evidence

"i-Ready and Literacy Tasks." Curriculum Associates, n.d.

Purpose: Digital assessment and instructional system that includes diagnostic tools and
targeted literacy tasks.

ESSA Evidence Level: Strong evidence

"Keys to Literacy: Vocabulary Instruction." Keys to Literacy, n.d.
Purpose: Professional development and materials supporting direct vocabulary instruction.
ESSA Evidence Level: Promising evidence

"MAP Growth." NWEA, n.d.

Purpose: Adaptive assessment used to measure academic growth and guide instruction.
ESSA Evidence Level: Moderate evidence
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"UFLI Foundations." University of Florida Literacy Institute, n.d.

Purpose: Structured phonics program grounded in the science of reading, designed for
foundational instruction.

ESSA Evidence Level: Strong evidence

II. Consultation and Support Networks
(Includes purpose only)

Elia, Michelle. Literacy Consultant
Purpose: Provides consultation to schools and educators on implementing high-quality,
evidence-based literacy instruction.

"ECOESC Curriculum Consultant." East Central Ohio Educational Service Center, n.d.
Purpose: Local instructional support for aligning curriculum and improving literacy practices
across schools.

"Ohio Literacy Academy." Ohio Department of Education and Workforce, n.d.
Purpose: Online modules that support educators in implementing research-aligned literacy
practices.

"ReadOhio Coaching Network." Ohio Department of Education and Workforce, n.d.
Purpose: Literacy coaches provide professional learning and support for implementing
effective instruction aligned to the science of reading.

"Regional Literacy Network." Ohio Department of Education and Workforce, n.d.
Purpose: Facilitates collaboration among districts to share best practices and implement
continuous improvement in literacy education.

"State Support Team 12 (SST 12)." Ohio Department of Education and Workforce, n.d.
Purpose: Provides technical assistance in curriculum, instruction, and professional
development to support district and school literacy goals.

[Il. Professional Books & Leadership Guides
(Includes purpose only)

Archer, Anita L., and Charles A. Hughes. Explicit Instruction: Effective and Efficient Teaching.
Guilford Press, 2011.

Purpose: Outlines how to deliver highly effective, structured lessons with clarity and
efficiency across content areas.

Fisher, Douglas, Nancy Frey, John Hattie, and John Almarode. The Illustrated Guide to Visible
Learning. Corwin, 2021.

51 | Cambridge City Schools Local Literacy Plan 2025



Purpose: A visual guide to the most impactful teaching strategies, based on Hattie's
meta-analyses.

Hattie, John. Visible Learning for Teachers: Maximizing Impact on Learning. Routledge,
2012.

Purpose: Explains the evidence behind high-impact instructional strategies and how to apply
them in classrooms.

Almarode, John T., Douglas Fisher, Nancy Frey, and Kierstan Barbee. Teacher Clarity: Four
Necessary Components for High-Impact Student Learning. Corwin, 2021.

Purpose: Focuses on the importance of clear learning goals, success criteria, and feedback in
effective teaching.

Fisher, Douglas, Nancy Frey, John T. Almarode, Kierstan Barbee, Olivia Amador Valerio, and
Joseph Michael Assof. The Teacher Clarity Playbook: Grades K-12. 2nd ed., Corwin, 2022.
Purpose: A practical toolkit for implementing clear, organized, and goal-driven instruction at
all grade levels.

Lassiter, Cathy, Douglas Fisher, Nancy Frey, and Dominique Smith. Learning with Fluidity, Not
Finality: How Leadership Works. Corwin, 2023.

Purpose: Provides strategies and frameworks for instructional leaders to create adaptable and
responsive learning environments.

Nagel, Dave, and Bruce Potter. MTSS for Reading Improvement: A Leader’s Tool Kit for
Schoolwide Success. Corwin, 2022.

Purpose: Offers actionable steps for school leaders to implement MTSS with a focus on
improving reading outcomes.

Hannigan, Jessica D., and John E. Hannigan. The MTSS Start-Up Guide: Ensuring Equity,
Access, and Inclusivity for All Students. Corwin, 2020.
Purpose: A guide for creating equitable MTSS frameworks that meet the needs of all students.

McCart, Amy, and Dawn Miller. Leading Equity-Based MTSS for All Students. ASCD, 2022.
Purpose: Provides a systems-level approach to implementing equity-focused MTSS across
schools and districts.

Hochman, Judith C., and Natalie Wexler. The Writing Revolution: A Guide to Advancing
Thinking Through Writing in All Subjects and Grades. Jossey-Bass, 2017.

Purpose: Presents a clear, structured method for teaching writing that supports content
learning and critical thinking across disciplines.
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